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Abstract—The study explored the relationship of self-efficacy 

of school heads and instructional competence of public elementary 
teachers in Davao City Division. It investigated the association of 
the involved variables and the domains of self-efficacy of school 
heads that significantly influenced instructional competence of 
teachers. Using the probability sampling, it catered the 150 
elementary teachers in the public schools as the respondents. 
Utilizing the descriptive-correlational survey method, the data 
collated were analyzed through the use of Mean and Product-
Moment correlation. It was revealed that there was an extensive 
self-efficacy of school heads and instructional competence of 
teachers. Furthermore, there was a significant relationship 
between the two variables. Moreover, all domains of self-efficacy 
of school heads were found to have significantly influence on 
instructional competence of teachers. Based on the findings, it was 
further suggested that higher officials in the Department of 
Education identify means on how to help school heads strengthen 
their self-efficacy in order to guide and empower teachers to be 
competent when it comes to giving instruction. More so, future 
researchers may further explore the involved variables 
considering other research methods. 

 
Index Terms— Self-efficacy of school heads, Instructional 

competence of teachers, Descriptive correlation, Davao City 
Division, Philippines. 

1. Introduction 
Teachers play a pivotal role in shaping the educational 

landscape, and their instructional competence is essential for 
fostering effective learning environments. Competent teachers 
possess the knowledge, skills, and strategies needed to facilitate 
meaningful engagement and comprehension among their 
students. However, evident problems persist in this domain, 
ranging from disparities in teacher training and professional 
development to challenges in adapting to evolving educational 
technologies. Additionally, varying student needs and diverse 
learning styles further complicate the task of ensuring uniform 
instructional effectiveness. Addressing these issues requires a 
comprehensive approach that prioritizes ongoing professional 
development, equitable access to resources, and a commitment 
to embracing pedagogical innovation to better prepare teachers 
for the dynamic and diverse demands of modern education.  

In Malaysia, a study revealed that teachers' competencies in 
assessment literacy are at an unsatisfactory level [1]. Teachers  

 
can only master the concept theoretically but not practically. 
The variety of understandings inherent in assessments makes 
the practice of a country less uniform. More so, other factors 
lead to poor instructional competence of teachers. In Indonesia 
and Tanzania, inadequate facilities, teachers, and industry 
support [2]; in UAE and China, low enrolment rate [3] in 
Trinidad and Tobago, stigma, attrition, and low-quality 
teaching [4] in India, serious problem on curriculum content 
and design [5]; in Uganda, labor market entry problems [6]; in 
Africa, inadequate funding [7].  

In the Philippines, instructional competence of teachers are 
greatly affected by several factors. Specifically, in TVL, TVL 
teachers face the challenges of ever-changing subject content, 
instructional methods, technology, laws, procedures, and 
student learning needs [8]. In addition, teachers felt that the 
pieces of training provided by DepEd need to be improved [9]. 
Furthermore, teachers are challenged with teaching strategies 
and Information and Communications Technology (ICT) 
integration in lessons [10]. Also, the need for textbooks and 
other learning materials also challenges TVL teachers [11].  

In the Division of Davao City, it was observed that despite 
their experiences, teachers were still confronted with the 
challenges in showcasing their instructional competence. 
Teachers were having various ancillary responsibilities, such as 
handling disciplinary issues, and implementing day-to-day 
operations. This had left them with limited time to actively 
participate in instructional activities. More so, inadequate 
resources, including outdated textbooks, insufficient teaching 
materials, and a lack of technology, hindered the ability of 
teachers to facilitate effective instruction. They often struggled 
to bridge the communication gap between school and home.  

However, the abovementioned circumstances were purely 
observations and were not validated by academic research. 
Within this context, the researcher was motivated to delve into 
the extent of self-efficacy of school heads and instructional 
competence of teachers in the public elementary schools of 
Davao City Division. The study uncovered the correlations 
between these variables and pinpointed the particular 
dimensions of self-efficacy of school heads that significantly 
impacted the instructional competence of teachers. 
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Additionally, this endeavor offered valuable insights to 
policymakers, enabling them to formulate policies, programs, 
interventions, projects, and activities that encourage school 
heads to reinforce their self-efficacy to strengthen the 
instructional competence of teachers. This study was primarily 
grounded on the Social Cognitive Theory [12]. This theory 
highlighted the idea that human agency development and 
practice—the idea that people can exercise influence over what 
they do, and people are seen as self-organizing, proactive, self-
reflective, self-management, and involved in their 
development. People can influence their actions and have the 
skills to control their mindsets and emotions. What they think, 
believe, and feel creates a code of conduct. Perceptions of 
reality and behavior are influenced by the controls and 
influences they experience during their lives [13]. 

The principal’s self-efficacy can be defined as a type of 
leadership self-efficacy related to a certain level of confidence 
in one’s knowledge, skills, and abilities in relation to leading 
others [14]. In this study, the principal’s self-efficacy was 
operationally defined as the principal’s assessment of the 
principal’s ability to plan, organize, structure a particular 
action, and carry out tasks and handle their relationships with 
the people and schools they lead in their environment [15]. This 
definition covers all responsibilities of the principal.  

The concept of self-efficacy for instructional leadership as a 
multidimensional construction emphasizes teaching [16]. It 
provides helpful feedback to teachers as an essential dimension 
of instructional leadership not captured by the instructional 
leadership subscale, the Principal Sense of Efficacy Scale [17]. 
Similarly, Principal Efficacy Beliefs for Instructional 
Leadership [18]. The original instructional leadership concept 
as a top down model of school leadership where the principal is 
seen as “expert” and “chief” [19]. Contemporary 
conceptualizations of instructional leadership move away from 
a strong, directive leadership focused on curriculum and 
instruction from the principal [20]. Similarly, instructional 
leadership may be conducted in collaboration with the teachers 
[21]. Also, instructional leadership should address both the 
instructional processes and work to build positive social 
relations and it is perceived that the development of a positive 
and stimulating learning environment as an important aspect of 
instructional leadership [22]. 

Leadership self-efficacy is a more specific strand of self-
efficacy. In a recent study, leadership self-efficacy was defined 
as “self-assessment of one’s perceived capability to organize 
and implement action required to effectively lead 
organizational change to achieve a performance outcome” [23]. 
Leadership self-efficacy is connected to successful and 
effective organizations and effective schools [24].     

Self-efficacy and leadership self-efficacy need to extend to 
the educational arena when reviewing the relationship between 
self-efficacy and school leaders to better understand outcomes 
impacting school improvement [25]. Understanding one’s self-
efficacy requires a process of self-reflection in an effort to 
reveal one’s self-perceptions, which in turn may yield outcomes 
to influence changes in behavior. 

After the identification of a gap or weakness, a person’s locus 

of attention would change to either the self, the specific task, or 
the components of the task, and that people act on that which 
their attention is focused. Providing principals ways to reflect 
upon their instructional leadership practices not only aided in 
identifying such practices but also potentially enhanced their 
confidence and frequency in following those practices. In turn, 
this insight is intended to assist principals and assistant 
principals with the task of improving schools. Therefore, 
engaging school leaders in a study of their leadership practices 
created a mechanism for principals and assistant principals to 
reflect upon their decision-making and practices [26]. 

The contention that the principal bears some responsibility to 
create an environment wherein teachers collectively interpret 
knowledge and information that shapes organizational values, 
future organizational functioning, and organizational outcomes. 
It may not be enough that principals recognize their role and 
responsibility to create and restructure organizations for 
learning and for improvement [27]. Efficacy beliefs are key 
determinants of human agency, as people must believe they 
have the power to produce the desired results to attempt to make 
it happen [28]. 

It was contended that perceived self-efficacy expands the 
options that leaders consider when they need to make a decision 
[29]. Conversely, if leaders feel particularly inefficacious 
regarding some innovation or reform, then they likely disregard 
it as an option when making decisions. Further, he argues that 
leaders’ beliefs that the environment can be controlled or 
changed are a means of creating resilient leader self-efficacy 
[30]. In other words, when leaders view the organization as 
changeable, it increases their self-efficacy to manage it, 
whereas viewing it as unchangeable undermines their efficacy. 

2. Methodology 

A. Research Design 
In this study, a quantitative research approach was employed, 

specifically utilizing a descriptive correlational technique. 
Quantitative research methods involve the collection of 
numerical data and its subsequent mathematical analysis, often 
incorporating statistical tools. This approach is employed to 
elucidate and provide explanations for specific problems or 
phenomena [31]. In the context of descriptive correlational 
investigations, the focus lies in describing variables and the 
naturally occurring relationships that manifest among them 
[32]. 

This study was categorized as quantitative since it relied on 
numerical data for data analysis and interpretation. It was 
descriptive since its goal was to evaluate the self-efficacy of 
school heads and instructional competence of teachers. This 
academic endeavor was also correlational because it evaluated 
the relationship between self-efficacy of school heads and 
instructional competence of teachers in the public elementary 
schools of Davao City Division. 

B. Research Respondents 
There were 150 public elementary teachers who were invited 

to answer and be part of this study. It was claimed that for 
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simple regression analysis, it needed at least 50 samples and 
generally 100 samples for most research situations [33]. Hence, 
the 150 respondents were more than enough to address the 
purpose of this study.   

In the inclusion and exclusion criteria, elementary teachers 
with 2 years teaching experience were chosen in this endeavor 
since their 2 years stay in the public school would help them to 
assess the self-efficacy and instructional leadership practices of 
school heads. Respondents who felt awkward and 
uncomfortable in answering the survey questionnaire were free 
to withdraw from their participation. They were not forced to 
be part of the study. Their decision to withdraw was respected. 
Apparently, the respondents’ welfare was given utmost 
importance in the conduct of the study. 

C. Research Instruments 
As to the form of gathering data, this study utilized an 

adapted survey questionnaire. The questionnaire that was 
employed in this undertaking was divided into two sets. The 
first set was focusing on self-efficacy while the second set was 
about instructional leadership practices.  

The self-efficacy of school heads questionnaire consisted of 
24 items [34]. It had four indicators, namely: management 
efficacy (1-6), instructional leadership efficacy (1-6), and moral 
leadership efficacy (1-6). The questionnaire was subjected to a 
pilot testing having a result of .75 suggesting that the items have 
relatively high internal consistency.  

The instructional competence of teachers questionnaire 
comprised of 40 items [35]. It had the following indicators, 
namely: instructional resource provider (1-7), maintain visible 
presence (1-6), professional development (1-7), maximize 
instructional time (1-6), monitoring students’ progress (1-4), 
feedback on teaching learning (1-5), and curriculum 
implementation (1-5).    

The questionnaire was subjected to a pilot testing having a 
result of .74 suggesting that the items have relatively high 
internal consistency.  The instruments in this study were 
contextualized to achieve the purpose of this study. The 
researcher integrated all the comments and suggestions of the 
adviser, panel members and expert validators for the refinement 
of the tools and to achieve construct validity. 

Table 1 provides the summary on the extent of self-efficacy 

of school heads. It is exhibited that the overall mean of self-
efficacy of school heads is 3.55, which is in an extensive level. 
This means that extent of self-efficacy of school heads is 
oftentimes evident. 

Data show that all three (3) indicators reveal an extensive 
result. As arranged chronologically, instructional leadership 
efficacy has the highest mean score (3.64). This is followed by 
moral leadership efficacy (3.54), and management efficacy 
(3.46).  

The data provides a sequential insight into the perceived 
efficacy of school heads across three distinct indicators. 
Notably, instructional leadership efficacy emerges with the 
highest mean score indicating a robust level of confidence and 
competence in guiding educational practices and student 
outcomes. Following closely is moral leadership efficacy 
reflecting a commendable commitment to fostering ethical 
conduct and maintaining high moral standards within the 
educational community. Finally, management efficacy 
underscores a proficient ability to handle administrative tasks 
and organizational demands effectively. The sequential 
arrangement of these indicators suggests a nuanced profile of 
the school heads' strengths, with a particularly strong emphasis 
on instructional leadership, followed by moral leadership and 
management efficacy. This analysis provides valuable insights 
into the diverse competencies of school heads, contributing to a 
more comprehensive understanding of their leadership 
capabilities.  

With the extensive level of self-efficacy among school heads, 
this reaffirmed the widely held belief that principal self-efficacy 
has been demonstrated to have a positive correlation with 
various factors such as engagement, job satisfaction, 
persistence in pursuing goals, motivation to remain in the 
principal position, the quality of teacher supervision, collective 
teacher efficacy, and efforts to influence teacher attitudes and 
behaviors [16]. Self-efficacy plays a significant role in 
influencing goal-setting, ambition levels, exerted effort, 
adaptability, and perseverance. These beliefs have a substantial 
impact on the formulation of effective leadership strategies and 
the adept execution of these strategies [36].  

In the same vein, the principal's self-efficacy is their personal 
assessment of their ability to design a specific course of action 
to achieve desired outcomes within the school they oversee 

Table 1 
Summary on the extent of self-efficacy of school heads 

No. Indicators Mean Descriptive Equivalent 
1 Management Efficacy 3.46 Extensive 
2 Instructional Leadership Efficacy 3.64 Extensive 
3 Moral Leadership Efficacy 3.54 Extensive 

Overall 3.55 Extensive 
 

Table 2 
Summary on the extent of instructional competence of teachers 

No. Indicators Mean Descriptive Equivalent 
1 Instructional Resource Provider 3.53 Extensive 
2 Maintain Visible Presence 3.55 Extensive 
3 Professional Development 3.35 Extensive 
4 Maximize Instructional Time 3.36 Extensive 
5 Monitoring Students’ Progress 3.58 Extensive 
6 Feedback on Teaching and Learning 3.53 Extensive 
7 Curriculum Implementation 4.17 Extensive 

Overall 3.58 Extensive 
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[37]. It represents a principal's self-perceived competence in 
carrying out the cognitive and behavioral functions required to 
steer group dynamics toward achieving goals [38]. 

Principal self-efficacy is defined as an individual's 
assessment of their own capacity to effectively plan and execute 
a specific course of action with the aim of achieving desired 
outcomes within the educational institution they oversee [39]. 
This definition encompasses all the responsibilities inherent to 
the role of principals. Self-efficacy is contingent upon a specific 
domain and task, as well as the level of challenge and intricacy 
associated with that particular task [40]. Conversely, 
individuals with low self-efficacy tend to shy away from tasks 
and display a lack of effort [41].  

Table 2 provides the summary on the extent of instructional 
competence of teachers. It is exhibited that the overall mean of 
instructional competence of teachers is 3.58, which is in a high 
level. This means that instructional competence of teachers is 
oftentimes evident. 

Data show that all seven (7) indicators reveal a varying result 
ranging from moderately extensive to very extensive level. As 
arranged chronologically, curriculum implementation has the 
highest mean score (4.17)). This is followed by monitoring 
student progress (3.58), maintain visible presence (3.55), 
instructional resource provider (3.53), feedback on teaching 
learning (3.53), maximize instructional time (3.36), and 
professional development (3.35). 

The results suggest a generally frequent manifestation of 
instructional competence among teachers, with all seven 
indicators reflecting a varying but largely extensive range. 
Curriculum implementation stands out with the highest mean 
score indicating a particularly strong competence in executing 
the required curriculum effectively. Following this, monitoring 
student progress, maintaining visible presence, instructional 
resource provider, and feedback on teaching and learning all 
demonstrate moderately to very extensive levels of 
competence. These findings highlight teachers' proficiency in 
various aspects of their roles, including assessing and guiding 
student progress, being actively present in the educational 
setting, providing instructional resources, and offering 
constructive feedback. While maximizing instructional time 
and professional development exhibit slightly lower mean 
scores, they still reflect a commendable effort by teachers in 
these areas. Overall, the results suggest a well-rounded 
demonstration of instructional competence among teachers 
across multiple facets of their responsibilities. 

The positive outcomes of this study align with the idea that 
the crucial role that teachers play in student learning and 
achievement. Research underscores that the manner in which 
teachers instruct and interact with students forms the foundation 
for constructing effective schools. It is evident that the diverse 

levels of teaching competency among teachers have varying 
impacts on student learning.      

In accordance with the study's findings, an individual's 
competence, as demonstrated through work behavior, serves as 
a more reliable indicator of success for the organization 
compared to their educational level or intelligence. 
Consequently, contemporary human resource development 
should prioritize competency development. Teachers' 
competencies encompass various aspects such as teaching 
effectiveness, professional recognition, awards, membership in 
professional organizations, participation in scholarly activities, 
creative productivity, and contributions to university and 
community services [43]. 

Similarly, the importance of teachers possessing both 
teaching competency and pedagogical content knowledge to be 
efficient and effective. A teacher's competencies comprise a 
cohesive set of knowledge, skills, and attitudes that empower 
them to carry out their responsibilities effectively. Merely 
possessing knowledge is inadequate to guarantee success in the 
classroom; a teacher must also demonstrate a sense of care and 
competencies that extend to their own personal and professional 
development, as well as addressing the diverse needs of their 
students [42]. 

Presented in Table 3 are the data on the significance of the 
relationship between self-efficacy of school heads and 
instructional competence of teachers.   Reflected in the 
hypothesis, the relationship was tested at 0.05 level of 
significance. The overall r-value of .484 with a p-value of <0.05 
signified the rejection of the null hypothesis. It means that there 
is a significant relationship between self-efficacy of school 
heads and instructional competence of teachers. This shows that 
self-efficacy of school heads is correlated with self-efficacy of 
school heads and instructional competence of teachers. 

Doing a pairwise correlation among the measures of both 
variables, it can be gleaned that management efficacy, 
instructional leadership efficacy and moral leadership efficacy 
revealed computed r-values of 0.478, 0.490, and 0.485 
respectively with p-values which are less than 0.05 in the level 
of significance. This implies that as management efficacy, 
instructional leadership efficacy and moral leadership efficacy 
increases, the instructional competence of teachers also 
increases. 

The statistical analysis, with an overall r-value of .484 and a 
p-value of <0.05, leads to the rejection of the null hypothesis, 
indicating a significant relationship between the self-efficacy of 
school heads and the instructional competence of teachers. This 
suggests a correlation between the self-efficacy of school heads 
and the instructional competence of teachers. The pairwise 
correlation among specific measures further supports this 
relationship. This implies that as the self-efficacy of school 

Table 3 
Significance of the relationship between self-efficacy of school heads and instructional competence of teachers 

Emotional Intelligence of Teachers Dependent Variable r-value p- value Decision on Ho 
Management Efficacy  

Instructional Competence of Teachers   
0.478 0.000 Rejected 

Instructional Leadership Efficacy 0.490 0.000 Rejected 
Moral Leadership Efficacy 0.485 0.000 Rejected 
Overall  0.484* 0.000 Rejected 

*Significant at 0.05 significance level 
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heads in terms of management, instructional leadership, and 
moral leadership increases, there is a corresponding increase in 
the instructional competence of teachers. These findings 
provide valuable insights into the interplay between leadership 
self-efficacy at the school head level and the instructional 
competence of teachers, suggesting a positive and significant 
association between these variables. 

The outcome aligns with the study asserting that instructional 
leadership functions as an influential process where leaders 
establish a direction for the school, motivate staff, and 
coordinate strategies at the school and classroom levels to 
enhance teacher learning. Although school principals 
significantly influence the direction of schools through their 
thoughts, practices, and relationships, they are not the exclusive 
influencers within a school [44]. 

Backing this perspective, it was disclosed that principal self-
efficacy is connected to leadership endeavors shaping teacher 
attitudes and behaviors, along with impacting student 
achievement and the influence of instructional leadership on 
teacher self-efficacy and professional learning [16]. 
Meanwhile, it was underscored that the instructional leadership 
of school heads demonstrates practices enhancing the quality of 
teaching and learning, exerting indirect effects on student 
learning, and sustaining school improvement by enhancing 
teacher capacity through professional learning [45]. 

3. Conclusion 
Based on the findings of this study, the following conclusions 

were offered: 
The extent of self-efficacy of school heads implies that it is 

oftentimes evident. Specifically, management efficacy, 
instructional leadership efficacy, and moral leadership efficacy 
are found to be oftentimes evident. 

Meanwhile, the extent of instructional competence of 
teachers is oftentimes evident. In particular, instructional 
resource provider, maintain visible presence, monitoring 
student progress, feedback on teaching learning, and curriculum 
implementation are perceived to be oftentimes evident while 
professional development and maximize instructional time are 
occasionally evident.  

Based on the findings, self-efficacy of school heads and 
instructional competence of teachers are correlated. Also, self-
efficacy of school heads significantly influences instructional 
competence of teachers. This leads to the rejection of the null 
hypothesis.  

4. Recommendations 
The following suggestions were offered based on the 

conclusions of the study:          
The higher officials in the Department of Education may 

consider leveraging the extensive self-efficacy of school heads, 
particularly in management, instructional leadership, and moral 
leadership, to further enhance the instructional competence of 
teachers. Given that professional development and maximizing 
instructional time are occasionally evident among teachers, 
targeted interventions should be implemented to consistently 

reinforce these aspects. Initiatives could include providing 
more structured and regular professional development 
opportunities aligned with teachers' needs and establishing 
supportive mechanisms to help teachers consistently optimize 
instructional time. Additionally, recognizing and reinforcing 
the already evident instructional competencies, such as 
maintaining a visible presence, being an instructional resource 
provider, and offering effective feedback, can contribute to 
sustained improvement. Continuous collaboration between 
school heads and teachers, coupled with tailored professional 
development programs, will likely contribute to a more 
cohesive and effective educational environment. 

Meanwhile, school heads may actively foster a collaborative 
and supportive environment that encourages continuous 
professional development, ensuring that opportunities align 
with teachers' needs and are consistently available. Prioritizing 
initiatives to reinforce professional development and the 
optimization of instructional time is crucial, given their 
occasional manifestation among teachers. Moreover, they may 
acknowledge and build upon the already evident instructional 
competencies, such as maintaining visible presence, acting as 
instructional resource providers, and offering effective 
feedback. Implementing targeted strategies to consistently 
promote these competencies will likely contribute to a more 
cohesive and effective teaching and learning environment 
within the school. Continuous communication and 
collaboration between school heads and teachers can further 
solidify these efforts, creating a positive impact on overall 
instructional competence. 

More so, it is recommended that teachers seek out and 
participate in more regular professional development 
opportunities to enhance their skills further. Prioritizing the 
optimization of instructional time should be a collective effort 
among teachers, ensuring a consistent and effective learning 
environment. Teachers may also leverage the positive aspects 
of their instructional competence and to actively engage in 
ongoing collaboration with school leaders, contributing to the 
overall success and effectiveness of the educational institution. 
The recognition and reinforcement of these competencies can 
collectively contribute to a more dynamic and successful 
teaching and learning environment 

Lastly, future researchers may explore relevant information 
or other factors that would give additional inputs about the self-
efficacy of school heads and instructional competence of 
teachers.  They may consider using other research approaches 
such as qualitative research and mixed methods further explore 
the involved variables in this study. 
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